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The lack of employable-ready graduates has been an issue for
New Zealand Tertiary education providers. Besides universities,
Institutes of Technology and Polytechnics (itps) in New Zealand
contribute a larger proportion of training employees to the job
market. The objective of this study is to evaluate how the generic
skills delivered by itps contribute to graduates employability skills.
A literature review was carried out to investigate the most impor-
tant generic skills for the present New Zealand job market. Data
collected and analysed from three groups of participants. The re-
sults of this research provide an understanding of how graduates
successfully acquire their generic skills during their studies in
itps and the findings explain how graduates acquire and improve
these generic skills. The results indicate that most graduates start
their studies at itps with some generic skills, however, all of them
agree that study at itps enhances these skills.
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Introduction

The value of a degree to offer employability is diminishing in ter-
tiary education (Jassal and Clark 2016). In 2016, Pricewaterhouse-
Coopers indicated that both graduates and employers had concerns
about whether the investment in a university qualification is able
to improve graduates’ employability level. Ideally, students are sup-
posed to graduate from their Tertiary Education Institutions (tei)
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with their expected skills, to meet the requirements of relevant in-
dustries in their careers. Whereas, Ferguson (2010) conducted re-
search which showed that neither employers nor students under-
stood what were the exact skills and capabilities received from their
qualifications. Sometimes the qualification did not even match the
industries’ needs. Without a clear understanding of required skills
from both perspectives, the value of tertiary education qualification
would be reduced. As a result, the gap between graduates and work-
ready graduates has been an issue for tertiary education providers
which needs to be discussed and improved (Ferns, Dawson, and
Howitt 2019).

Ako Aotearoa National Centre for Tertiary Teaching Excellence
(Duignan et al. 2018) reported that employability skills are vital for
finding and retaining a job. Employees are essential as part of the
functional chain and are required to have particular employability
skills to perform well in their daily jobs, and therefore students (fu-
ture employees) need to be prepared with employability skills prior
to graduation (Cabellero and Walker 2010). Compared to some tar-
geted skills in certain industries, generic skills could be gained by
students during studies in tertiary institutions. Mayer (1992) defined
generic skills as these which are able to be applied to any work-
place, instead of skills specific to a certain occupation or industry.
Kearns (2001) showed that generic skills are basic skills necessary to
obtain and retain employment. Moreover, Bridgstock (2001) empha-
sised the importance of generic skills as transferable within diverse
occupations and positions, contributing to sustainable and immedi-
ate employability. As a result, generic skills are essential elements
which could determine employability skills. In order to gain employ-
ability skills, Cassidy (2006) demonstrated that such could be directly
delivered through the teaching process, in terms of specific educa-
tional practices, such as teacher attribute and skill acquisition.

New Zealand is well known for its tertiary education. The study
of Fraser et al. (2019) pointed out that Institutes of Technology and
Polytechnics (itp) in New Zealand, as compared to Universities and
Private Training Establishments (pte), tend to enrich their students
with multiple employability skills. To achieve this target, itps nor-
mally provide a set of class activities, workshops, projects and in-
ternships offering opportunities for students to practice their skills.

A significant amount of literature was published on generic and
employability skills, but most of them contained theoretical infor-
mation, and offered policy recommendations and perspective advice
(Wickramasinghe and Perera 2010). The majority of these studies
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focused on examining the experiences of difference teis and the
remedial actions taken to satisfy employers by improving skills of
graduates. Several issues were identified in this research and they
are: meeting the skill expectations of graduates after completing
their studies, skills mismatch between graduates gained during their
studies and what industry needs and gap between graduate and
work-ready graduate in terms of skills. This research aims to explore
how generic skills gained by graduates from management qualifica-
tions in New Zealand itps, contribute to their employability skills.

Literature Review

Every tei, is facing crucial changes in teaching students in this
rapidly changing business world (Bedwell, Fiore, and Salas 2014).
The conventional approach in the teaching and learning process is
mainly based on knowledge delivery. This is questionable at present,
as a result of the new knowledge required in emerging jobs (Singh
and Gera 2015). Problem solving and critical thinking should em-
brace dynamic trends of experiential learning within the entire
spectrum of expertise. This includes emotional, rational and spir-
itual knowledge (Bolisani and Oltramari 2012). A study by Massaro,
Bardly, and Garlatti (2016) showed that business schools are very
slow in adopting ethical principles and soft skills. Only a fraction of
generic skills is practiced within the business school curricula (Bra-
tianu and Vatamanescu 2017). The gap between expected outcomes
of study and actual performance, might lead to difficult challenges
for graduates, and negative feedback on the education providers.
Hence, it is crucial to address, or at least discuss this issue, in or-
der to offer quality education to students. As a result, this research
proposes to evaluate how skills gained before the students graduate
contribute to their employability skills.

Generic Skills

According to the study of Mayer (1992), generic skills, compared
with other specific skills, could be applied to general industries in-
stead of to a specific occupation. Curtis (2004) indicated that a skill
is generic if it could be manifested by different observers in many
different contexts. Besides as some hard skills generally required
in various occupations, soft skills are also significant in the mod-
ern world with its nature of rapid changing. For instance, Chan and
Fong (2018) identified communication, problem-solving and critical
thinking as generic skills. These skills are critically based on indus-
trial experience since they are beneficial for the efficiency and pro-
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ductivity of work. These give a competitive advantage as they are
intangible resources (Bratianu and Vatamanescu 2017). As a result,
generic skills are valuable for graduates and students by increasing
their opportunities for employability (Wickramasinghe and Perera
2010). Additionally, generic skills as the key set of skills for students
who are looking to commence their career. Furthermore, Bratianu
(2015) demonstrated that generic skills could directly contribute to
dynamic knowledge in management as employability skills. The fol-
lowing section explains several generic skills which are directly con-
nected to employability skills. In order to easily identify the generic
skills, this research categorised them into soft skills and hard skills
based on whether the skill was technology related.

Soft Skills. Generally, soft skills refer to human capabilities where
behavioral and interpersonal skills are required to apply technical
knowledge and skills while working (Weber et al. 2011). Moss and
Tilly (1996) defined soft skills as technical or formal knowledge, in
which traits and abilities are associated with attitude, personality
and behavior. Kechagias (2011) defined soft skills as socio-emotional
skills essential for career development, social interaction and em-
ployment success. Regarding soft skills in the management con-
text, Marando (2012) suggested communication, leadership, influ-
encing, decision-making, expectations management and problem-
solving as examples. Innovation, not only technological but also non-
technological, is one of the core competency skills for leaders to im-
prove the productivity of their teams (Mohnen and Hall 2013). Based
on the study of Martino and Bartolone (2011), the essential soft skills
associated with innovation, comprised strategic influencing, quick
study, passion and optimism, entrepreneurial orientation, communi-
cation skills, tolerance for uncertainty and the talent for relationship
building and maintenance. Additionally, there is a skill, innovation
leadership which is also related to innovation. Carmeli, Gelbard and
Gefen (2010) described innovation as a leadership characteristic al-
lowing leaders to encourage, orient, and improve relationships and
to develop trust among teammates in the workplace.

As previously mentioned, contemporary research has investigated
on many soft skills. Of all soft skills discussed and investigated in
the literature reviewed for this study, only three soft skills were se-
lected. The criteria for selecting these skills are widely discussed in
the literature, and also how these skills are important in terms of
employability in the New Zealand context. The selected soft skills
for this study are; relationship building, innovation leadership and
the tolerance for uncertainty. Additionally, these skills were exten-
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sively discussed in the literature resources used for this study (e.g.
Carmeli, Gelbard, and Gefen 2010; Kechagias 2011; Marando 2012;
Martino and Bartolone 2011; Mohnen and Hall 2013; Weber et al.
2011).

Hard Skills. Rainsbury et al. (2002) stated that hard skills are a
set of skills related to human technical knowledge. The concepts
of hard skills in the management context has been listed as pro-
cedures, processes, techniques and tools (Azim et al. 2010). Further-
more, Marando (2012) described hard skills in project management,
as the creation of the tangible delivery of a project in terms of sched-
ules, diagrams, reports and budgets. Poisson-de Haro and Turgut
(2012) described conceptual skills and technical skills, as hard skills,
and they are core skills for managers. In addition, conceptual skills
can represent cognitive practices such as curiosity, imagination and
critical thinking (Scott and Vincent-Lancrin 2014). Of the hard skills
mentioned above, three hard skills were selected for this research.
They are the use of software, quick study, and conceptual thinking
(Martino and Bartolone 2011; Rainsbury et al. 2002; Spencer and
Spencer 1993). These hard skills have been investigated and dis-
cussed in detail in contemporary research. That was the main reason
for selecting these three hard skills in this study.

Employability Skills

A common definition of employability skills is the capability to gain
a job offer after graduation and then to maintain employment. For
example, Hillage and Pollard (1998) defined employability skills as
the ability to be employed, retain the job and to change to other
more preferable employment with satisfaction. Yorke (2010) rede-
fined employability skills similarly, as the capacity to receive an offer
at graduate level, to retain that job or even to develop in a further ca-
reer. Besides, some literature explains employability skills as essen-
tial skills, attributes, knowledge and understanding. Moreland (2006)
indicated that employability skills consisted of a set of personal at-
tributes, knowledge and skills which contributed to individual suc-
cess, and to security in a career. Regarding detailed employability
skills, Singh and Singh (2019) described these as communication,
problem-solving and analytical skills. Ademiluyi (2019) also pre-
sented the diverse employability skills needed by business gradu-
ates as reliability, integrity, decision making and willingness to learn.
Similarly, Nalawade, More, and Bhola (2019) analysed and found that
thinking skills, business communication, conceptual skills and pri-
ority setting skills were functional employability skills in manage-
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ment. The above-mentioned employability skills used by Fraser et
al. in their research in 2019. The same set of employability skills
was used in this project and the reason was that they were associ-
ated with the generic skills related research discussed above. The
employability skills selected for this research are communication,
positive attitude, resilience, innovation, thinking skills, willingness
to learn, teamwork, entrepreneurship, cultural competence and self-
management.

The plethora of literature focused on employability skills and they
agreed on a skill gap between what graduates have and what em-
ployers expected, but they are still debating how big it is (Dearing
1997). There is an increasing need for further research on gradu-
ates’ transition to work and their early careers and therefore, teis

need to focus on skills that graduates might need in future during
their employability and employers expect them to have (Connor and
Shaw 2008). There are limited studies investigated on hard and em-
ployability skills specifically focused on postgraduate students from
management study area. It is important to supply skilled employees
to workforce and it can be considered a as a priority area that re-
quires immediate attention due to the nature of competitiveness and
growth of business sector in New Zealand (Fraser et al. 2019). This
research was designed to explore the relationship between generic
skills and employability skills of management postgraduates in New
Zealand from the viewpoints of graduates, lecturers and employers.

Methodology

Qualitative data was collected using semi-structured interviews be-
cause it is a flexible method to achieve depth to this topic by probing
and expanding the interaction between the interviewees and re-
searchers. This project has two parts to achieve the research aim.
First, the relevant literature was reviewed to identify generic and
employability skills. Generic skills and employability skills have
been predetermined through literature review and their importance
in terms for finding employment in New Zealand as explained in the
literature review section above. Second, semi-structured interviews
were used to identify the relationship between generic skills and em-
ployability skills of graduates. The semi-structured interview ques-
tions were prepared based on the published literature (e.g. Bedwell,
Fiore, and Salas 2014; Bratianu and Vatamanescu 2017; Carmeli, Gel-
bard, and Gefen 2010; Martino and Bartolone 2011; Wickramasinghe
and Perera 2010).

Three participant groups interviewed during the data collection
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process. As the first group, five lecturers teaching postgraduate man-
agement qualifications from different itps, were interviewed. The
second group included five graduates who had successfully gradu-
ated with a postgraduate qualification from above mentioned itps

studied management. The third group consisted of five employers,
managers of the previously mentioned group of graduates.

Thematic analysis suggested by Braun and Clarke (2006) and sys-
temised by Maguire and Delahunt (2017) was used to analyse the
data. An additional step was added to compare the interview answers
from graduates (employees), and employers (managers), to identify
how graduates acquired their employability skills. As the first step,
initial codes were generated, the main objective being to organise
data in a systematic and meaningful way. The coding method was
based on research questions. Every segment of text which seemed
relevant to the research questions was picked out. At the end of this
phase, codes from graduates and lecturers were extracted as pre-
liminary ideas. In the second step, the employability skills revealed
by the graduates were compared with the information provided by
the employers. To capture everything significant or relevant to the
research questions, themes were defined as patterns to connect the
codes. Javadi and Zarea (2016) suggested that the codes might over-
lap among small data sets, which led to the next stage of preliminary
themes. During the last stage, all the codes of graduates and lecturers
extracted previously were fitted into broader themes. These themes
were organised specifically in relation to the research questions.

Findings and Discussion

The collected data were used to identify themes (and sub-themes)
and 11 themes were identified. The themes were the degree of pro-
ficiency in skills, skills acquired or improved, skill contributor and
skill outcome, feedback on course setting, relationship between em-
ployability skills, course expectation and setting, academic expecta-
tions, approaches and expectations (with sub-theme, essential activ-
ities and skills provider), how the generic skills were practiced (with
sub-themes, generic skill practices and direct employability skill
training), how the generic skills were mastered (with sub-theme,
negation), and feedback on course setting.

The themes were built based on the objective narration of expe-
riences and subjective description by each participant. For exam-
ple, the themes degree of proficiency in skills and skills acquired or
improved, described if the interviewees agreed with the interview
questions that they gained the skills and how they evaluated their
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present skills and the feelings. One graduate stated that ‘can bring
more structured and detailed procedures into daily work’ (Gradu-
ate 3), which explained that she was able to implement the skill into
her daily job. Whereas, another participant stated that ‘I didn’t learn
new things, but my skill was improved’ (Graduate 4). Additionally,
graduates’ above-mentioned skills were highlighted by employers
e.g. ‘quite critical thinking and analysing’ (Employer 4) and ‘I have
seen continuous instances of reviewing and reflecting on processes’
(Employer 5). It could be seen that even though graduates had rele-
vant experiences while studying, outcome might be different in how
they mastered the skills eventually.

Some themes were extracted based on the participants’ real ex-
periences while studying. For instance, theme skill contributor and
skill outcome based on the explanations and reasons given by the
graduates during the interviews. One interviewee indicated that ‘The
group assignment and being leader in my team contributed to the in-
novation and leadership skills’ (Graduate 1). It was categorised un-
der skill contributor. Similarly, when a graduate said that ‘Studying
here give me more skills of thinking like planning and time man-
agement’ (Graduate 5), this showed the skill outcome. Furthermore,
skill contributor and skill outcome showed how they measured and
reached the training target. The majority of answers directly ex-
plained how graduates enriched themselves with targeted skills. For
example, in order to train the students’ use of software skill, a lec-
turer said that ‘I have introduced new software in my class to de-
velop their thinking while preparing their assignment’ (Lecturer 4).
This was strengthened by the statement made by an employer ‘She
was able to help us use more online tools, because she had really
learned it herself and she taught it to us as well’ (Employer 2).

When the graduate provided any feedback, which seemed directly
to answer the research questions this was included into the feedback
on course setting theme. In situations where extra information was
provided, then this was considered as relationship between employ-
ability skills.

The themes, course expectation and setting, academic expecta-
tions, and approaches and expectations were developed and sup-
ported in accordance with the lecturers’ following statements ‘What
is the original expectation of the course?’ (Lecturer 1), ‘How the
course setting achieves the target?’ (Lecturer 2) and ‘What is the
performance?’ (Lecturer 5). For instance, course expectation and
setting described the initial target of current course setting as ‘ex-
pecting high level of conceptual thinking from all postgraduate stu-
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dents especially for level 9 courses’ (Lecturer 2). The lecturer in-
dicated that the objectives of course settings were to give the post-
graduate students practice in thinking conceptually, especially the
master’s students. Thus, this theme indicated that the course setting
had been intentionally framed with conceptual thinking skills prac-
tice in mind. Also, the lecturers gave some clear directions to the
students to ensure they understood what they were required to do
such as ‘need to spend hours in reading and mastering the topic’
(Lecturer 1). Moreover, some participants offered extra information
which provided valuable messages. For example, a lecturer said that
‘What they lack for me is critical thinking or mind mapping about
putting things and all factors together’ (Lecturer 4), which implied
that the students might need to fill the gap of critical thinking, and
how they could achieve that. On the other hand, an employer (Em-
ployer 2) mentioned that his graduate (employee) had good critical
thinking and analysing abilities when involved in processes.

The analysis based on data collected from the lecturers’, academic
expectations theme indicated what the academic team’s primary ex-
planations were regarding the teaching outcome. While they were
designing the course frame, a variety of elements were considered,
and included in the programme, such as class activities and assess-
ments. Core knowledge delivery and generic skills practices were
integrated into the course preparations. This was supported by the
following statements provided by two different lecturers: ‘The use of
software is one of the cores of this course’ (Lecturer 2) and ‘Lead-
ership skills plus innovation comes together hand in hand through
my courses’ (Lecturer 3). The lecturers have skills in course deliv-
ery, unique teaching methods and clear teaching targets, for exam-
ple ‘Short-term practice plus experiential way of teaching can train
students with generic skills’ (Lecturer 3). To practice the employa-
bility skills, the courses were planned to expose the students to an
external environment which would enrich them with more practical
experiences. This was highlighted in these two statements: ‘The as-
sessments focus on ongoing New Zealand organisations which needs
students to talk to people from those organisations’ (Lecturer 2) and
‘They will expand their networks which contributes to the employa-
bility skills’ (Lecturer 5).

The next theme is approaches and expectations, with two sub-
themes, essential activities and skills provider. The sub-theme, es-
sential activities refers to all the requirements in the study and
learning process. To acquire the target skills, the students had to
follow the guidance accordingly. This is different from the next sub-
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theme, as it might not be guided by the lecturers and explained as
‘They have to do research online, so they are using internet exten-
sively’ (Lecturer 3) and ‘It is a part of the assignment requirement
for the students to conceptually think to certain level’ (Lecturer 4).
The sub-theme skills provider refers to all the factors which con-
tribute to the students’ generic skills while they were studying in
itps. Those contributors comprise of assignments, class activities,
available resources, and support from lecturers and relevant de-
partments. These were covered in the following statements pro-
vided by the lecturers ‘Both courses improve conceptual thinking
and practice them in terms of assessment and group work’ (Lecturer
1), ‘They use on-line library for searching’ (Lecturer 2) and ‘I have
introduced new software in my class to develop their thinking while
preparing their assignments’ (Lecturer 4). Some of the courses and
on-campus activities directly enhanced the generic skills and em-
ployability skills of students. This fact was supported by ‘We teach
leadership skills in the paper Capabilities for Managers’ (Lecturer
2) and ‘There are a lot of activities going on campus in terms of re-
lationship building like Diwali or Chinese mooncake festivals’ (Lec-
turer 2). The sub-theme skills provider, described what the lecturers
provided in order to develop students’ generic skills. An employer
stated about his graduate employee ‘has a passion for developing
her skills, very passionate about supporting the goals of the com-
pany and likes to research how to do things better’ (Employer 3).
The above employer’s statement supported the theme of approaches
and expectations highlighted by the lecturers.

To understand the relationships between the lecturers’ expecta-
tions, and what graduates perceived, the theme of how generic skills
were practiced was introduced with two sub-themes, namely generic
skill practices and direct employability skill training. The first sub-
theme generic skill practices described what experience the gradu-
ates had in itps which contributed to these generic skills. The main
contributors were group assignments, presentations and projects.
They also had voluntary choices in terms of volunteer work, net-
working events, and participating as student service ambassadors.
This fact was strengthened by employees’ statements such as: ‘I
started as student ambassador’, ‘We have a lot of volunteer work and
networking events which connect to recruitment people’ and ‘We
practiced conceptual skill through a simulation game in Financial
Decision Making’ (Graduate 1).

The second sub-theme, how the generic skills were practiced, is
direct employability skill training. This was the training that directly
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connected to employability skills improvement, and was mentioned
by participants as valuable study experience. They were exposed to
this in their courses at itps such as cross-cultural management, en-
trepreneurship and innovation, capabilities for managers and pro-
fessional project. The Project Management course was mentioned
by more than one graduate who agreed that this paper was useful in
their current employment. In order to support the above argument
Graduate 2 stated that ‘Project Management is a very useful paper
as I learned not only follow the deadlines for the budget but also try
to predict some uncertainties. I have practiced Enterprise Resource
Planning in Microsoft Project Management which helped my hard
skills’. Some of the above generic skills were confirmed by employ-
ers. Examples are ‘works well in a team’ (Employer 1), ‘It is interest-
ing being able to pick somebody and then having somebody that ac-
tually fits the criteria’ (Employer 2), ‘She is able to embrace all other
cultures in the office’ (Employer 3), ‘is highly culturally competent’
and ‘is much loved and highly valued member of the organisational
community’ (Employer 4).

The concept of skills acquisition in tertiary education was sum-
marised as the theme of how generic skills were mastered with one
sub-theme, negation. This was evaluated by the graduates them-
selves regarding the extent to which they mastered the generic skills,
and how they were able to reflect those generic skills in their job,
as employability skills. The analysis showed that generic skills im-
proved. Even though the participants might already have had the
skills before, the study experience still improved their existing skills
and supported them with ‘I improved all of them except the Cultural
Competence and Teamwork which were totally new to me’ (Grad-
uate 2), ‘The current course setting has strengthened the abilities
to be more creative’ (Graduate 3) and ‘Studying here give me more
skills of thinking like planning and time management’ (Graduate 5).
Some participants said they were able to bring generic skills to their
current workplaces. They also believed that they had the capacity
and capability to cope with general problems and to develop them-
selves using the lessons learned. This fact was embedded in the fol-
lowing statements ‘Tolerance of uncertainty, it depends on situation
and what resources I have on my hand’ (Graduate 2), ‘I can apply
my leadership skills on my present workplace’ (Graduate 3) and ‘I
can find another point of view for problem with innovation skills’
(Graduate 5). The sub-theme of how the generic skills were mas-
tered is negation. This presented all the unsure and negative feed-
back regarding the study outcomes. The participants offered diverse
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answers which lead to the sub-theme negation such as ‘I didn’t learn
new things but only improved some of them’ (Graduate 2), ‘Con-
ceptual thinking is a personal skill’ (Graduate 3) and ‘I am creative
which is my nature. I don’t feel studying at this polytechnic somehow
affected us’ (Graduate 4).

This analysis also considered lecturers’ comments on current
course content for the theme feedback on course setting. The lectur-
ers provided their own opinions regarding course setting and skills
training. It is surprising that the lecturers indicated more gaps than
the graduates. This should be discussed and improved further. The
main gap mentioned was the deficiency in course setting and stu-
dents’ initiatives. For example, by ‘There is a need to focus more on
conceptual thinking in the first few papers’ (Lecturer 5).

This research was focused on graduates from New Zealand itp

sector and findings were important to future employers in terms of
various generic and employability skills. The results showed the re-
lationship between soft, hard and employability skills that current
employers expect from graduates (figure 1). This study also reveals
that how and what skills that employers and lecturers are looking
from graduates and in what context. Additionally, it showed that how
graduates acquired various skills during their academic journey in
itps. The findings of the study will be helpful for future manage-
ment students in terms of gaining their new skills.

Conclusion

This project explored how the graduates acquired their generic skills
(which are eventually developed as employability skills) during their
studies in itps. There were different definitions available for generic
and employability skills in the literature. These skills are essential to
secure a job in New Zealand job market and they are very important
in most management occupations. The soft and hard skills are the
two categories of generic skills. The soft skills mainly are interper-
sonal and cognitive. These intangible skills are coherent with social
participation and success in the workplace. On the contrary, hard
skills are mostly associated with technical elements, cognitive in na-
ture, and are affected by iq when involved in procedures, processes
and tools.

Contextually, employability skills could be considered as the evo-
lution of generic skills enabling graduates to be ready in the em-
ployment market. During the literature review stage, three soft skills
(relationship building, innovation leadership and tolerance for un-
certainty) and three hard skills (use of software, quick study and

302 management · volume 15



Relationship between Generic Skills and Employability Skills

Soft Skills
Relationship

building
Innovation
leadership

Tolerance for
uncertainty

Generic Skills

Hard Skills
Use of

software
Quick study
Conceptual

thinking

Themes
Degree of proficiency in skills
Skills acquired or improved

Skill contributor and skill outcome
Feedback on course setting

Relationship between employab. skills
Course expectation and setting

Academic expectations
Approaches and expectations

How the generic skills were practiced
How the generic skills were mastered

Feedback on course setting

Employability Skills
Communication, Positive attitude, Resilience, Innovation,

Thinking skills, Willingness to learn, Teamwork,
Entrepreneurship, Cultural competence

and self-management

figure 1 The Relationship between Generic Skills and Employability Skills
to Themes Extracted during the Thematic Analysis

conceptual thinking) were identified for this investigation. Addition-
ally, 10 core employability skills essential for obtaining and retain-
ing a job in New Zealand were identified for the project. These em-
ployability skills were; communication, positive attitude, resilience,
innovation, thinking skills, willingness to learn, teamwork, entre-
preneurship, cultural competence and self-management. The cod-
ing process and thematic analysis technique was utilised to analyse
data, and 11 important themes emerged during this process. These
themes were; degree of proficiency in skills, skills acquired or im-
proved, skill contributor and skill outcome, feedback on course set-
ting, relationship between employability skills, course expectation
and setting, academic expectations, approaches and expectations,
how the generic skills were practiced, how generic skills were mas-
tered, and feedback on course setting. Some themes emerged with
sub-themes. There were approaches and expectations (with sub-
theme essential activities and skills provider), how generic skills
were practiced (with sub-themes generic skill practices and direct
employability skill training), and how generic skills were mastered
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(with sub-theme negation). The relationship between hard skills,
employability skills and themes were identified and illustrated in fig-
ure 1.

The analysis of data collected from interviews showed the rela-
tionship of generic skills to the employability skills for the grad-
uates from New Zealand itps. The result disclosed that the entire
group of employers (managers) gave priority to graduates’ employ-
ability skills. Based on their employees’ (graduates) performances,
employers justified each employability skill with sufficient explana-
tions. After comparing the responses received from all three groups
of participants (graduates, lecturers and employees), almost all the
employability skills of graduates were recognised in the present New
Zealand job market. When it comes to graduates’ feedbacks, they
also indicated that the study experience in itps indeed contributed
to an increase in their generic skills. The graduates explained how
they gained and improved their skills during their study period in the
itp through lectures, assignments, teamwork, class activities, vari-
ous other study events organised by the institution and other off-
campus activities. Most graduates stated that before their studies
in itps, they were already equipped with some generic skills. How-
ever, all of them agreed that the study at itp enhanced these skills.
Additionally, they indeed learned some totally new skills by study-
ing a specific course or participating in a specific activity. The group
consisting of the lecturers in itps presented a much more objective
and comprehensive understanding as to why and how the current
courses and activities were designed. Many skills had been inte-
grated to prepare the present itp students for the way they had to
meet the managers’ expectations in the present New Zealand job
market.
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